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Abstract 
This study develops on existing theoretical premises and uses the results of some research in progress targeted at obtaining a 
program for the management (detection and control) of the students’ aggressive states. Towards this target, the author is using the 
hypotheses, research and conclusions of ethology regarding the causes, the means of manifestation and the natural and social 
“tools” usable for aggressiveness inhibition / dissipation. 
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1. Conceptual clarifications 
In the conception of Konrad Lorenz, human behaviour is the result of the compromise reached in the "parliament 
of instincts", by perpetual dialogue between them. The Austrian ethologist believes that there are four major 
instincts: aggression, instinct of procreation, feeding and escape. A major problem for specialists in the humanities 
and for specialists in science education is the nature of aggression: is aggression innate or is it social? Despite 
desperate efforts made by advocates of the view that aggression is a learned behaviour acquired through interaction 
with the environment and under its decisive influence, it seems that the prevailing viewpoint is that of ethologists, 
who argue that the aggressive behaviour is innate and has a spontaneous character: "What is really the reason of not 
accepting the biological determinants of human behaviour? The literature seems to show that the reason is the fear 
that biological factors are immutable, unshaped and uncontrollable." (Eibl-Eibesfeldt, 1995, p. 201) Interspecific 
and/ or intraspecific types of aggression aim to maintain the species; although this is more evident "in all clashes 
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between species", one should not forget that "the element that really threatens the immediate animal existence is 
never "the enemy who eats it", but it is always the competitor." (Lorenz, 1998, p. 35) 
2. Aggression functions 
The same is true in the case of humans, which means that aggressiveness functions are extremely important; in 
this regard, we include:  
1. Territoriality, i.e. occupying a certain space and establishing a spatial distance to a congener. This means that 
people "quickly form their space habits" and giving up on them requires some discomfort; in this regard, remember 
that you attend daily spaces and have certain habits related to them: storing up items in the dresser or on the desk, 
placing yourself at family meals, the route taken by car, the place in the library, the side of the bed you sleep on etc. 
Note that these "space habits" appear and manifest in children (since they are two years old), but more importantly, 
they are manifested in children with mental disabilities: "Territorial behaviour of these intellectually challenged 
children (IQ below 50) is much stronger than in normal children. Territorial behaviour of these children could not be 
influenced by verbal reprimand, which has proved effective in other situations. By dividing the space, one creates a 
social  order  that  gives  children  a  sense  of  security.  Each knows his/  her  place  and knows that  there  he/  she  is  left  
alone, in other words, knows that he/ she can defend himself/ herself from aggression, because for these mentally 
challenged people applies the principle, probably inborn, that the first occupant has priority and that his/ her right 
needs to be respected." (Eibl-Eibesfeldt, 1995, p.110) Safety distance of a person depends on the signals they 
transmit to congeners willingly or unwillingly: odour (depending on the perfume used), colour of the clothes worn 
(spotted or discrete), how they talk (tone of voice, vocabulary, mother tongue or a foreign language) etc. These data 
have a significant impact on the educational environment, which is why education policy makers should take into 
account the impact in situations like the architecture of a school, a school size, dimensions of classrooms (and the 
number of children considered optimal for a classroom), the size and shape of other areas related to the school, 
classroom furniture, ways of grouping children at solving tasks etc.  
2. Structuring a human group by forming a functional hierarchy; this has the effect of reducing battles for 
supremacy between group members, but also their willingness to comply and cooperate. The need for status finds 
expression in aggression, i.e. the availability for competition and confrontation in order to achieve a dominant 
position in the group; dominance is accompanied by access to resources, but also to specific symbolic accessories: 
apparel, home, car, jewellery, secretaries and assistant managers, frequent appearances on TV (in the media in 
general) which address the need "to draw the attention of congeners”. But the dominant position is not only due to 
potential or actual aggression, but also to the social abilities of the individual: "The many tasks higher-ranking 
individuals have to solve require possession of numerous qualities. In addition to physical strength and aggression, 
for higher-ranking individuals experience and social skills are essential. [...] The highest rank is not occupied by the 
most aggressive individual in the group but, on the contrary, by the friendliest individual who knows best how to win 
sympathy." (Eibl-Eibesfeldt, 1998, p. 96) But since dominant positions in a hierarchy are limited, the need for status 
pushes people towards two deviant events: mimicking the status, which requires the purchase of external signs of a 
position that a person does not hold and the interest for configuration of an alternative hierarchy in relatively 
derisory areas socially, but allowing them to occupy a prestigious position among those interested in the respective 
domain: stamp collecting, starting up a celebrity fan club, raising pigeons etc. In humans, the need for status occurs 
simultaneously with availability for obedience and loyalty; the need for submissiveness "is a striking feature of 
humans and blind obedience, highlighted by Milgram's experiments (1966), raises disturbing issues.” (Eibl-
Eibesfeldt, 2008, p. 117) Stanley Milgram conducted several experiments to see how far the human need for 
obedience may go; to this end, a false learning situation was created, in which, every time someone gave wrong 
information, the subject of the experiment was administered electric shocks. Despite the cries of the false student 
(who was not actually subjected to electric shock, but the subjects did not know), the subjects persisted beyond any 
foreseeable limit: "The subjects do not derive satisfaction from inflicting pain, but they often like the feeling they get 
from pleasing the experimenter. They are proud of doing a good job, obeying the experimenter under difficult 
circumstances. While the subjects administered only mild shocks on their own initiative, one experimental variation 
showed that, under orders, 30 percent of them were willing to deliver 450 volts even when they had to forcibly push 
the learner` hand down on the electrode." (Milgram, 1973) In this context, Andrei Cornea writes: "Obedience to 
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force or flattery we have them in our blood and we all practice them since earliest childhood, continually perfecting 
it throughout life, being helped to progress in this way by parents, teachers, priests, officers, owners, bureaucrats 
and, of course, politicians.” (Cornea, 2014, p. 31) 
3. Exploratory aggression, which primarily involves mapping the physical and social space, but also the need for 
knowledge and innovation; exploring physical space provides a potential advantage in fighting against possible 
enemies, and trying the constants of the social space occupation ends with a specific position within the hierarchy of 
the group: "Aggressive behaviour is often used to test the social space of movement. Children behave aggressively to 
see how far they can go. The answer to the others indicates the limits of tolerance and behavioural norms of the 
culture  they  belong.  (...)  Exploratory  aggression  plays  a  role  in  the  case  of  confrontation  for  a  position  in  the  
hierarchy of the small group. Exploratory aggression allows discovery of partners' weaknesses." (Eibl-Eibesfeldt, 
1995, p. 118) In the educational area, socialization is one of the functions of the school, which is why exploring the 
social dynamics (favoured by an architectural space adapted to a functional point to this need) should be encouraged; 
exploring the social space of the classroom can be an alternative to the specific social dynamics of the virtual 
environment, as virtual environment seems to be a deposit of frustrations caused by the inability to satisfactorily 
insert the hierarchical structure of the classroom; regardless of the combination, at the intersection of virtual social 
space and the classroom space, there will be behaviours with a significant aggressive load. But our world is one of 
rapid change and suddenly a world where the future does not resemble the past,  so that the past cannot be used to 
solve this. From this point of view, exploratory aggression may be the energetic support for creativity, i.e. for 
improvisation, self-confidence: "We must have confidence in our ability to improvise when we find ourselves 
confronted with novelty in the future. Formulating the problem in this way, we can see more clearly that trust 
requires confidence, courage, and fearlessness in the face of the world." (Maslow, 2013: p. 317) If we add the 
challenges of the virtual space, we could say that we are again surrounded by uncertainty and anxiety, feeling that 
cognitive patterns that we learned are (still) of no use; as such, we need, says Abraham Maslow, a new type of 
education "that goes towards cultivating the new kind of human being we need: the person who processes, the 
creative person, the person who improvises, is a courageous person and trusts him/ herself as an autonomous person. 
(Maslow, 2013, p. 378) 
4. Rejection of abnormality in order to preserve the group norm and stability; probably due to the equivalence of 
the  stranger  with  the  enemy,  and  due  to  the  effectiveness  in  terms  of  the  survival  of  this  type  of  behaviour,  we  
unwelcome extravagant clothing, language, the manifestation of congeners and irritation turns fairly quickly and 
easily into aggressive behaviour. In fact, the natural reaction of fear of the "other" is evident in the way young 
children relate to other people, even if they have not done anything, "Even infants exhibit fear of other people, even 
when they have not done any harm. Some signals cause fear, especially if appearance is unknown." (Eibl-Eibesfeldt, 
1995, p. 139) At the same time, we can assume with a good chance of actually experiencing difficulty in accepting 
that even at the level of thought, accustomed as we are to process information from external stimuli using existing 
patterns; within the group, "each expects the other a behaviour according to standards, deviations being regarded 
with hostility - the first step towards exclusion from the group.” (Eibl-Eibesfeldt, 1995, p. 120) Exclusion 
mechanism works somewhat instinctual, sometimes explicitly against reason that justifies certain "deviation" from 
the norm; in other words, irony or mocking laughter occurs in case of infirmities due to accidents, obesity or babble 
of congeners, even if they are the result of bio-physiological dysfunctions etc. The sequence of rejection follows a 
quasi-universal pattern: "The behaviour that awakens the rejection is taunted and highlighted by "mockery”. At the 
same time, in this way, he/ she is communicated the reason of the reaction and is given the opportunity to align. If 
mockery, scorn, ridicule and threat do not lead to behaviour change, then one proceeds to physical attacks." (Eibl-
Eibesfeldt, 1995, p. 120) The situation is even more complicated today because of larger population density on a 
given territory, which means that our natural skills (living in small groups, under one hundred people) are exceeded. 
Under these circumstances, cultural norms support these skills: "Carefully avoiding staring at each other, gesture 
towards someone, signalling something or touching each other, we are able to survive in a social situation otherwise 
unbearably hyper-stimulating. If untouchability rule is violated, we apologize immediately to be clear that it was 
only an accident." (Morris, 2008, p. 215) As if it was not enough, due to the massive migration of populations, it was 
a situation where people with different mother tongues, religion, skin colour, customs etc. came to live together. In 
such situations (common in Europe and some other parts of the world) marginalization of the "other", as an 
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aggressive defence response, appears to meet favourable circumstances. In this context, Zygmunt Bauman notes: 
"We know too little about the unknown to engage in anything other than a superficial and formal interaction 
(...)."Ignorance" of strangers means just our sense of being lost, not knowing how to act and what to expect, as the 
unwillingness of getting involved resulting from here. Avoiding contact is the only salvation, but even total 
avoidance if possible would not save us from a certain uneasiness and embarrassment caused by a situation of 
danger always marked by mistakes.” (Bauman, 2000: p. 163-164) the conception of Konrad Lorenz, human 
behaviour is the result of the compromise reached in the "parliament of instincts", by perpetual dialogue between 
them. The Austrian ethologist believes that there are four major instincts: aggression, instinct of procreation, feeding 
and escape. A major problem for specialists in the humanities and for specialists in science education 
3. Means of control of aggression 
Man is paradoxical, while generating fear and availability for communication; given its role outside and inside 
the  group  aggression  is  fundamental  to  our  survival  instinct  as  a  species  and  as  individuals;  while  focused  on  a  
congener aggression may result in weakening of the group, by injuring or killing those engaged in confrontation, 
which is unacceptable in terms of survival: "If the species is to survive, it simply cannot allow their members to kill 
themselves.  
Intra-species aggression must be inhibited and kept under control and the more powerful weapons of wild species 
is endowed for killing prey, the stronger must be inhibitions to use them in resolving disputes with rivals." (Morris, 
2008, p. 184) This is prevented by a rich repertoire of inhibitory signals of aggression. If we reflect on these 
behaviours, we find that some are submissive, others welcome and soothing; submissive behaviours are designed to 
block  the  tantrums  of  the  congener  who  won  the  confrontation,  so  that  his/  her  victory  does  not  mean  weaker  
partner's death; welcome and soothing behaviours are designed to transmit availability for communication and 
cooperation.  
Eibl-Eibesfeldt Irenäus (1995, p. 261-262) organized the totality of inhibitory/ dissipation behaviour of 
aggression in the form of models of control of aggression:  
a. Ritualization of confrontation involves replacing armed confrontations through tournament, games, gestures or 
verbal threats etc. This assembly is designed to establish the difference of potential between among people in 
conflict so that one who feels weaker accepts the dominance of the other, showing their willingness to comply and 
cooperate; phylogenetic ritualization is reinforced by cultural rules, absolutely necessary, given the emergence of 
weapons, which radically changed the situation of confrontation; phylogenetically, man has mechanisms of 
inhibition of aggression, therefore, most often, clashes between congeners did not end with the murder of one of the 
combatants. In this respect, Desmond Morris writes: "We share with the other primates the elementary submissive 
reaction by crouching and whimpering. In addition, we have developed a whole range of attitudes of subordination. 
The crouching itself has expanded into kneeling and prostration. Their lower intensities gain expression by kneeling, 
bending and reverence. The key signal here is the diminishing of the body in relation to the dominant individual." 
(Morris, 2008, p. 188) By using weapons, the killing occurs before the weaker confrontation partner can admit he/ 
she is defeated and the winner does not live the feeling that killed a fellow, so that inhibition of killing is no longer 
active. Weapons imposed cultural inhibitions adding a filter which adds up to the natural filter; in this context 
education occurs and the role of education ought to grow exponentially, given the effects of cohabitation in major 
conurbations.  
b. submissive behaviours in which are included: "... weeping, squatting, leaving the head down, whining, friendly 
smile, and other expressive movements of availability to contact.” (Eibl-Eibesfeldt, 1995, p. 123-124)  
c. the intervention of a third party, which may be an adult (if children are involved), the leader of the group (if 
adults are involved) or institutions responsible for "social peace" (police, justice, etc.), this being the cultural 
acquisitions that add over phylogenetically acquired prohibitions. Perhaps it should be noted here that there are 
warlike peoples and peaceful nations; but there is no evidence that there are human groups unrelated to any form of 
aggression.  
d. the hierarchy, which is backed by the availability (at least temporarily) to obedience and cooperation; in other 
words, the creation and recognition of hierarchy discourages generalized conflict for power, on the one hand, and on 
the other hand, the leader can use external threat (real or invented) to strengthen the internal coherence of the group. 
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It can also be used through false targets minorities, given the aggressive reserve with which we relate to foreigners 
(this is the area explored by populists and demagogues in politics).  
e. conciliatory behaviour and relationships, including those which should be based on parental care behaviour 
(provision of food, smile, mimicking helplessness etc.); in other words, any use of gestures, voice and type of 
language that a child has the effect of calming the aggression of the strongest, even the activation of protective 
behaviours and endearment in this context are part and Desmond Morris's comments about the ritual of courtship: 
"A couple in the phase of courtship often adopts "children's language", not because the two are moving themselves 
to parenthood, but because by it they wake up feelings of protection for the partner, maternal or paternal, 
suppressing more aggressive feelings (or, in this case, those causing fear).” (Morris, 2008, p. 193) In the same 
registry of behaviours, there are part of "social grooming" a series of gestures and linguistic expressions which 
dissipate aggression and encourage cooperation; for example, the role of greeting is to avoid challenges and reveals 
availability for communication, sharing meals, holidays, laughing together (with ambiguous status because it 
strengthens links between those who laugh, but it may also be marginalizing laughter) and so on  
f. valve habits are designed to discharge controlled aggression: tournaments, sports competitions, teasing and 
mockery, the latter only when replacing less tense gestures and aggressive impulses, etc. Desmond Morris writes: 
"Basically we resort to any trivial action as a valve for our emotions held back.  In an agitated state of conflict we 
can move something around, to light a cigarette, to clean our glasses, to look at the watch, pour us a drink or chew 
small portions of food." (Morris 2008, 195) 
4. Premises of delaying / dissipating aggression 
The spontaneous nature of aggressive behaviour results in an appetite (or search), implying desperate search of 
stimuli triggering aggression, lowering the trigger to a very low level, a restlessness of the whole being: "The 
interruption of an instinctual movement, caused by the prolonged absence of the triggering stimuli, does not end up 
in only the intensification already described of the availability of reaction, but it affects the entire organism.” 
(Lorenz, 1998, p. 66) Moreover, in the absence of stimuli, the aggressive behaviour will switch to "replacements", 
"Central excitation can accumulate thus resulting in a state of agitation manifested by looking for stimulating 
situations that would allow accumulated stress relief. If the animal does not find appropriate conditions, its 
behaviour can be directed, because of these accumulations towards "replacements" or may be conducted "empty". 
(Eibl-Eibesfeldt, 1998, p. 33)  
To the spontaneous character of aggressive behaviour one may add many situations of living in a society that 
cause, through their unnaturalness, an exponential increase of aggression; it suffices to recall in this connection that 
Desmond Morris believes living in a super-tribe (large human communities, i.e. all that exceeds the number of about 
one hundred members corresponding to a specific human community) like a zoo; in other words, not accepting the 
spontaneous character of aggressive accumulation, the lifestyle in a super-tribe produces aggression that, in its turn - 
hypocritically, is ignored: "Aggression really became a major source of risk because internal motivation pushes man 
to dissipate the aggressive momentum, while appropriate opportunities offered by the company are not always 
available. Without understanding these biological processes, man projects his anger "outside" - in personal social 
life, against people close to him and in the context of larger groups against minorities and neighbouring nations.” 
(Eibl-Eibesfeldt, 1998, p. 34)  
At the same time, controlling aggressive behaviour by means of rules and punishments/ rewards ignores a reality 
established by ethologists "Milgram's experiments show that the preponderance of innate provisions are more than 
culturally imposed elements.” (Eibl-Eibesfeldt, 1998, p. 114) But even cultural elements are undermined by what 
Konrad Lorenz called "heat death of senses", i.e. the need for more powerful stimuli to counteract the phenomenon 
of habit on the one hand, and on the other hand, almost total intolerance to inconvenience: "Growing intolerance 
towards inconvenience - combined with low attraction force of pleasure - makes people lose their willingness to 
invest hard work into action only promising future acquisition of pleasure. Thus, there appears a requirement for 
immediate satisfaction of all desires that arise.” (Lorenz, 1996, p. 47)  
Repression of aggression is impossible, ethology considers, and unacceptable given that energy provides support 
for behaviours with high adaptive value: curiosity, exploration, innovation etc. In this regard, Eibl-Eibesfeldt Irenäus 
379 Emil Stan and Bogdan Tudorică /  Procedia - Social and Behavioral Sciences  203 ( 2015 )  374 – 379 
notes: "We "attack" problems, we "worry" for them and we "own" them. Our usual way of speaking betrays the fact 
that even our cultural achievements are based on a dose of aggression." (Eibl-Eibesfeldt, 1998, p. 94) School is a 
place of repression of aggressive manifestations and less a context of their education. This program aims to provide 
students with a controlled discharge instrument (delay-dissipation) of external or internal aggression accumulated in 
school. Specific signs of a high degree of aggression can be easily observed: "... adrenaline goes into the blood and 
the circulatory system is profoundly affected. The heart beats faster and the blood is transferred from skin and soft 
tissue in muscles and brain. Blood pressure increases. (...) Salivation decreases. (...) There is a massive increase in 
respiratory activity. Breathing becomes faster and deeper. „ (Morris, 2008, p. 172) A person in a similar state, "looks 
for trouble", i.e. he/ she will cause a conflict if the environment does not provide the opportunity to discharge the 
accumulated tension. The program we propose offers a range of ritualization activities, i.e. avoidance of conflict 
through gestures and activities of threat: shaking the clenched fist or hitting surrounding objects; hitting the earth 
with one's foot, fixed gaze, threatening look etc.(Morris, 2008, p. 186, 189-190)  
At the same level of peaceful relieve of aggression function transfer activities: moving things from here to there, 
lighting a cigarette, wiping glasses, obsessively watching the clock, head scratching, nail biting, pulling the beard/ 
moustache, chin rubbing, licking lips, game, sports games, watching movies with aggressive content (provided that 
they  give  the  viewer  the  opportunity  to  identify  with  the  characters  in  the  film)  etc.  All  these  gestures  involves  a  
burning of the aggressive individual's emotional load, which means that any program with chances for success in 
delaying the accumulated aggression-dissipation must provoke one emotionally in order to become a co-participant 
involved emotionally and the transfer is one of emotionality.(Morris, 2008, p. 195-197) Or as noted by the authors 
of a study on the violence contained in video games, "Video games can be exciting, fun, frustrating, exhilarating, 
and boring.” (Anderson et al., 2010)  
On the other hand, affective involvement can have consequences, which are (at least in appearance) confusing: 
"Research has found that the more time individuals spent watching violent media depictions, the less emotionally 
responsive they became to violent stimuli (e.g., Averill, Malstrom, Koriat, & Lazarus, 1972) and the less sympathy 
they showed for victims of violence in the real world (e.g., Mullin &Linz, 1995).” (Krahe / Möller et al., 2011) The 
conclusion shows a concentration of any program of this type on the suffering of the victim, who must compensate 
the sense of relief (even pleasure) felt by the person who released from the aggressive charge. 
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